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Abstract: The study investigated whether teaching English grammar through 
SRZHU WHDFKLQJKDGD VLJQLILFDQWHIIHFWRQ WKHVWXGHQW¶VJUDPPDUDFKLHYHPHQW
or not. In doing the study, the writer did the experimental method by using 
quasi-experimental design to two groups of students. The eighth grade students 
of SMP N 9 Palembang became the population. The writer did the experimental 
method by using quasi-experimental design to two groups of students. The total 
number of students was two hundred and seventy eight. The sample was fifty 
two students that were taken by using purposive sampling technique.  Twenty 
six students were in the experimental group and twenty six students were in the 
control group. Test and questionnaire became the instruments for collecting the 
data. The test was administered twice i.e. as the pre-test and the post test. The 
result showed that teaching English grammar through power teaching had a 
VLJQLILFDQW HIIHFW RQ WKH VWXGHQWV¶ JUDPPDU DFKLHYHPHQW %DVHG RQ WKH
independent sample t-test analysis, it was found that t-obtained was 3.708 
(df=50; p=0.025), the critical value of the test was 2.009, meaning the research 
hypothesis (H1) was accepted. It means there was significant difference between 
VWXGHQWV¶DFKLHYHPHQWLQOHDUQLQJ(QJOLVKJUDPPDUWKURXJKSRZHUWHDching and 
those who are taught through lecturing.  
 








Nowadays, English is considered as an 
international lingua franca and spoken 
at various levels of competence by 
more than 2,000 million people around 
the globe, including native speakers 
(over 380 million) and those who learn 
it as a second or foreign language 
(Munat, 2013, p. 143). The need for 
English increases in line with the 
development of international 
communication network. In this era of 
globalization, in which 
communication with foreign countries 
is a necessity, it will be very difficult 
to ignore English.  
The necessity to understand 
English is inevitable for Indonesian 
citizens to access communication and 
development in many areas. Philips 
(1996) stated that English had a 
dominant position in science, 
technology, medicine, computer, 
research, transnational business, 
diplomatic field, mass media, and 
educational system as a foreign 




so that English takes the biggest part 
among the other languages in the 
world. In other words, English is the 
language of air and maritime 
navigation, of the worldwide web and 
of diplomacy, as well as the vehicle 
for international scientific exchange, 
and its pervasive presence that can be 
felt in pop culture and the worldwide 
media.  
 English learners should master 
four skills; they are listening, reading, 
writing, and speaking. In addition, to 
be able to master the language skills, 
people have to master the four 
language aspects: grammar, 
vocabulary, spelling, and 
pronunciation. Grammar is the field of 
linguistics that covers the convention 
governing the use of any given 
language. It includes morphology and 
syntax, often complemented by 
phonetics, phonology, semantics, and 
pragmatics. Grammar is used to form 
the word or phrase to make good 
sentences. Without mastering 
grammar well, English learners will 
get difficulties in transferring their 
idea in both oral and written language.  
 The students as the English 
learners got many difficulties in 
mastering grammar, especially in 
memorizing the rules or formula of 
grammar. In their opinion, grammar is 
a difficult, confusing, and boring 
lesson to learn, it has many branches, 
rules even formula to be mastered. 
7KH\ RIWHQ XQGHUVWRRG WHDFKHU¶V
explanation but they would forget 
soon as if they never studied it 
because the teaching and learning 
process of grammar was monotonous. 
 Most of the English teachers at 
SMA and SMP in Indonesia teach 
grammar by using the conventional 
method to the students; explaining the 
formula and rules, giving examples 
and the last drilling them in order to 
check their understanding. Moreover, 
many teachers approach grammar far 
too seriously, with long explanation, 
unsmiling face, in plodding academic 
style. It can make the students 
stressed.  Although some students can 
produce correct form on exercises or 
test, they consistently make errors 
when they try to use the language in 
context, in speaking or in writing. 
 Based on the observation done 
at SMP N 9 Palembang, the writer 
noticed that the English grammar 
teaching and learning process at that 
school was monotonous. Then, the 
writer asked one of the English 
teachers in that school about the 
English teaching and learning. Based 
on her explanation, the grammar 
teaching at that school was taken from 
the grammatical item that was found 
in the text, after that the teacher 
explained that grammatical item and 
gave the formula of it. Then, the 
English teachers gave other examples 
and finally drilled the students. It 
made the students feel bored and even 
stressed. They only understood the 
material for a while, and when they 
got the new formula of grammatical 
items, they would forget the previous 
one.  
 In order to solve this problem, 
it needs an effective way of teaching 
grammar to make them interested and 
motivated during the teaching and 
learning process. The English teachers 
should change their conventional 
method in order to create an 
enjoyable, fun, and relaxing 
atmosphere so that it changes the 
VWXGHQWV¶ SUHYLRXV PLQG VHW DERXW
grammar. The English teachers should 
move from passive learning to active 
learning. According to Bonwell and 
Eison (1991), active learning is an 
umbrella term that refers to several 




responsibility of learning on learners.  
Active learning is a style of learning 
which gives the students access for a 
wide variety of interesting materials 
that encourage the student to choose 
and manipulate. Power teaching is one 
of the models in active learning. It is 
educational tomfoolery based on one 
brain based learning. It uses very 
simple and effective approach to 
overcome the resistance. Power 
teaching injects fun back into 
classroom for both teacher and 
students. It is an enjoyable way to 
make the classroom fun. Based 
on the description above, the writer 
was interested in conducting a 
research which discussed the use of 
power teaching in teaching grammar. 
Specifically, this study answered the 
following questions: Did the teaching 
English grammar through power 





In this study, the writer used an 
experimental method by applying 
quasi experimental design and 
specifically chose pretest-posttest non 
equivalent group design. In the 
experimental group, the students were 
given pre-test, treatment of power 
teaching in teaching grammar, post-
test, and questionnaire. Besides in the 
control group, the students were given 
pre-test, treatment of conventional 
method in teaching grammar, post-
test, and questionnaire. The effect of 
power teaching could be seen from the 
result of the grammar test obtained by 
the experimental group compared with 
those of obtained by the control group.  
In collecting the data, the writer 
tested the sample by giving them an 
English grammar test.  The test was 
administered twice as the pre-test and 
post-test. The pre-test was 
DGPLQLVWHUHG WR PHDVXUH VWXGHQWV¶
grammar mastery before the treatment 
and the post-test was administered to 
PHDVXUH VWXGHQWV¶ grammar mastery 
after the treatment. The results of the 
pre-test and post-test score were 
compared to find the mean scores. The 
topics of pre-test and post-test are the 
same because pre-test and post-test are 
used in order to find out the 
achievement that students got before 
and after the treatment.  
There was also questionnaire 
which was used to gain supplementary 
LQIRUPDWLRQ DERXW VWXGHQW¶V RSLQLRQ
toward power teaching and learning 
grammar through power teaching. In 
this case, the writer gave questionnaire 





  The results of the tests were 
presented in the form of scores. The 
scoring system used range from 0 to 
35. The highest grammar score in the 
pre-test of the experimental group was 
29, the lowest score was 18, and the 
mean score was 32.42. The highest 
grammar score in the post-test of the 
experimental group was 35, the lowest 
score was 28, and the mean score was 
32.42. It showed that there was an 
increase in the result of pre-test and 
post-test in the experimental group.  
 Based on the independent 
sample t-test, the mean difference 
between the grammar achievement in 
the experimental group and the control 
group was 2.69 with the standard error 
difference 0.72; the t-obtained was  
3.70. At the siJQLILFDQFHOHYHOޒ
for two tailed testing with the degree 
of freedom was 50; the critical value 
of t-table was 2.009. Since the value 




value of t-table and the significance 
level is lower than 0.05, It means that 
there was a significant difference in 
the achievement before and after the 
treatment in the experimental group.  
 According to paired sample t-
test, the mean of the pre-test was 
24.84, and the mean of the post-test 
was 32.42. The standard deviation of 
the pre-test was 2.70 and the standard 
deviation of the post-test was 2.00. At 
WKHVLJQLILFDQFH OHYHOޒ IRU WZR
tailed testing with the degree of 
freedom 25, the critical value of t-
table is -2.060. Since the value of t-
obtained was lower than the critical 
value of t-table. It means that there 
was a significant difference in the 
achievement before and after the 
treatment in the experimental group.  
 
The Questionnaire Analysis  
After the treatment, all the 
students of the experimental group 
were asked to fill the questionnaire. 
The purpose of giving the 
questionnaire was to know more 
information about power teaching. 
The total number of the students that 
fill the questionnaire was 26. In this 
case, the writer gave questionnaire 
consisting of ten questions. She writer 
asked some questions to the students 
about their preference toward learning 
English, their difficulties in learning 
English grammar, and the method that 
their teacher usually used in teaching 
grammar. She also asked them 
whether they had been already taught 
through power teaching or not before, 
and whether they preferred power 
teaching method to the lecturing or 
not. In addition, she asked them about 
their reason why they felt happy with 
power teaching and what the 
contributions of power teaching that 
they had felt. Finally, the writer asked 
them whether they agreed or not if 
power teaching method would be 
applied as an alternative way in 
learning English grammar for the 
future.  
The result of the questionnaire 
from the questions number one to 
number five showed that 25 students 
(96%) said that they liked learning 
English and one student (4%) did not 
like learning English. Seventeen 
students (65%) said that they 
sometimes found difficulties in 
learning English grammar. Three 
students (12%) said they often found 
difficulties in learning English 
grammar. Six students (23%) never 
found difficulties in learning English 
grammar. In relation to the kinds of 
the difficulties that they met in 
learning English grammar, the writer 
found two students (8%) felt it was 
difficult to memorize the rules and 
formula of grammar. Sixteen students 
(62%) said that the method of teaching 
was bored and tense, and just two 
students (8%) could not understand 
the examples of sentences in grammar 
focus that were given by the teacher. 
Six students (22%) had their own 
reason about their difficulties in 
learning English grammar. Then, all 
the students in this class never got 
power teaching before from their 
teacher. There were eighteen students 
(69%) said that their teacher gave 
them lecturing method, five students 
(19%) said that the teacher sometimes 
gave them storytelling method, one 
student (4%) said that the teacher ever 
gave them pictures as the media, and 
two students (8%) gave another reason 
such as using model and folktales.  
The result of the questionnaire 
from the question number six to 
number seven showed that there were 
twenty one students (81%) that 
preferred learning English grammar 




method. Four students (15%) were not 
really impressed by power teaching 
and one student did not like it. 
Moreover, one student (7%) viewed 
himself happy to learn English 
through power teaching because they 
were interested in gestures used; seven 
students (27%) said that they were 
happy with power teaching because it 
could create interactive and 
communicative activities; one student 
(7%) said that power teaching was full 
of creativities, eight students (31%) 
said that they were happy with power 
teaching because it could create fun 
and relax situation so that made them 
easier to understand grammar point. 
Seven students (27%) agreed with all 
options that the writer gave, and two 
students (8%) gave another reason 
such as they could memorize the rules 
and formula well. Then, all of the 
students in this class agreed that power 
teaching helped them in learning 
English grammar. Next, eighteen 
students (69%) said that power 
teaching helped them in creating relax 
and fun situation. Five students (19%) 
felt that power teaching was very 
contextual and communicative, so that 
they could apply the grammar point in 
every day activities. Two students 
(8%) felt easier to get the grammar 
point after they knew the situational 
context in power teaching. One 
student (4%) another reason such as 
power teaching could help him in 
increasing his eagerness and creativity 
in learning English grammar. Over all, 
most of the students agreed to apply 
power teaching in teaching and 




Based on the result of the 
study, when the writer had done the 
treatment, students who were taught 
by using power teaching had higher 
score in the post-test than those who 
were taught through lecturing method.  
 Based on the statistical 
analyses, the writer concluded that the 
grammar achievement of the students 
who were taught by using power 
teaching was better than those who 
were not taught by using power 
teaching. It could be seen from the 
differences of analysis between the 
experimental and control groups. The 
value of t-obtained was higher than the 
critical value of t-table ޓ). 
It indicated that the expectation of the 
researcher was proved. Consequently, 
the null hypothesis was rejected and 
the research hypothesis was accepted. 
It means that there was a significant 
difference in grammar achievement 
between the students who were taught 
by using power teaching and those 
who were not taught by using power 
teaching. 
 Furthermore, the students who 
were exposed to power teaching not 
only had good scores in the post-test 
but also had great motivation, 
enthusiasm, eagerness and creativity 
in learning English grammar. In 
addition, the students were able to 
memorize the rules and formula of 
English grammar quickly, and they 
could understand them well. Another 
reason is that the students were able to 
feel relax and not tense in learning 
English grammar.  
 However, by doing this 
research, the writer also found two 
factors which might contribute why 
the students got difficulties in learning 
English grammar. Firstly, the English 
teacher did not have any variation 
method in teaching English grammar 
except lecturing; it made the students 
felt boring and did not have eagerness 
in learning English. Secondly, the 




memorize the rules of grammar 
without comprehending them. It 
would make the students got confused 
in doing the grammar test, they felt 
hard to differ which tenses used. 
 Finally, the results of the 
questionnaire showed that most of the 
students loved to study English 
grammar through power teaching, and 
wanted to have it as one of methods 
used in teaching and learning English 
grammar at their school.  
 
CONCLUSION AND REMARKS 
Conclusions  
On the basis of the results of 
data analysis and interpretation, it 
could be concluded that there are four 
conclusions which can be described. 
First, there was a significant difference 
between the grammar achievement of 
the students who were taught through 
power Teaching and the grammar 
achievement of the students who were 
taught through lecturing. It implies 
that power teaching could be used as 
an alternative media in teaching 
English grammar. Second, the result 
of the questionnaire showed that most 
of the students liked to study English 
grammar through power teaching 
because of the interesting gestures, full 
of creativities, and situational context. 
Third, the students felt fun and relax in 
learning English grammar because 
power teaching was interactive and 
communicative. Those reasons made 
the grammar points easier to 
understand. On the other hand, only a 
few students did not really like with 
power teaching and one student did 




Three suggestions are offered 
in order to develop the teaching and 
learning in EFL classroom. First, the 
English teachers should use Power 
Teaching as one of the methods in 
teaching English grammar, students 
since learning English through Power 
Teaching is a great and fun activity for 
them. It can increase their motivation 
to know about English grammar, 
change their views that learning 
English grammar is an enjoyable 
thing. Second, the students should be 
active. They can share all of things in 
their mind through English. They 
should show their eagerness and 
creativity in learning English, they do 
not regard that learning English 
grammar is difficult. However, Power 
Teaching can carry learning English 
grammar into fun activities, not a 
boring and tense one. Third, it also  
suggested  that  further  researchers  
do  similar  study  but  focusing  more  





Battle, J. (2009). Attention getter: 




on February 20th, 2009. 
Bonwel & Eison. (1991). Active 
learning. Retrieved from 
http://en.wikipedia.org/wiki/Acti
ve_learning.  Accessed on Dec 
2nd, 2009. 
Hornby, A.S. (2000). Oxford 
DGYDQFHG OHDUQHUV¶ GLFWLRQDU\. 
Oxford: Oxford University 
Press. 
Ismilayanti. (2009). Teaching english 
grammar through fun 
communicative activities to the 
tenth grade students of SMA N 1 




Undergraduate Thesis.   
Inderalaya: Faculty of Teacher 
Training and Education, 
Sriwijaya University. 
Lefroncois, R.(1997). Psychology for 
teaching. USA: Wadsworth 
Publishing Company. 
Marlina, N. (2006). Teaching 
grammar through dictogloss to 
the eighth grade students of 
SMP N 17 Palembang. 
Unpublished Undergraduate 
Thesis. Inderalaya: Faculty of 
Teacher Training and 
Education, Sriwijaya 
University.  
Mc. Lchlan, Edward, & David Crystal. 
(1990). Rediscover grammar. 
Hongkong: Longman 
Group(Fe) Ltd. 
Munat, J. (2013). English as a 
vehicular language: A case of 
globalization or linguistic 




Phillips, D. (1996). Longman 
preparation course for the 
TOEFL test: Skill and strategies, 
2nd ed. White Plains, N.Y: 
Addison Wesley Longman. 
Scarcella, Robin C.,& Rebecca 
L.Oxford. (1992). The tapestry 
of language learning: The 
individual in the communicative 
classroom. Boston, MA: 
Heinle&Heinle Publishers. 
Woordward, S.W. (1997). Fun with 
grammar communicative 
activities for the Azar grammar 





About the Author: 
Ridha Ilma, S.Pd., M.Pd is the lecturer 
at the English Education Study 
Program, Tridinanti University 
Palembang. She completed her 
Magister Study at the Graduate Study 
Program, Sriwijaya University.  
 
